The impact of Learning Mentor provision: briefing sheet
The Excellence in Cities (EiC) initiative created Learning Mentors, a new professional group operating in schools to provide planned intervention to support underachieving pupils through addressing barriers to learning.  EiC funding was initially focussed on areas of low achievement in inner cities and then extended to include areas of rural deprivation.  This briefing sheet highlights findings and perceptions expressed in national reports.
Perceptions and findings

1.
The Excellence in Cities programme:

“The average rate of improvement across whole authority [EiC] partnerships, in Excellence Clusters, in EIC Action Zones and in EAZs was faster than schools outside the programme’. In the GCSE results in 2003, ‘schools in Excellence in Cities whole authority partnerships improved at more than twice the rate of schools elsewhere with average gains of 2.5 percentage points compared to 1.2 percentage points in non-EIC schools’ (Excellence in Cities: Progress to Date, DfES 2004
http://www.standards.dfes.gov.uk/sie/document/EICProgress.doc ).

2.
Ofsted findings:

“The most successful and popular of the EIC strands is learning mentors. The creation of these posts has been greatly welcomed and has enabled the majority of schools to enhance the quality of support they offer to disaffected, underachieving or vulnerable pupils… Overall the programme was seen as providing good value for money” (Ofsted (2003) Excellence in Cities and Education Action Zones: Management and Impact).

3.
The Steer Report: Learning Behaviour, 2005
Learning Behaviour, The Report of the Practitioners’ Group on School behaviour and Discipline, chaired by Sir Alan Steer, 2005.
This report values Learning Mentor activity highly:

“191. Our experience as professional practitioners is that Learning Support Units (LSUs),Nurture Groups and Learning Mentors can have particularly beneficial effects in supporting, motivating and developing individual pupils…. [They] are three school-based initiatives that we particularly wish to highlight and commend to our fellow practitioners.”

“201. Our own experience as practitioners is that Learning Mentors can have an enormously beneficial effect, in improving the standards of learning and behaviour for individual pupils, in those schools where they are currently available. We understand that the DfES and Children's Workforce Development Council are working together to ensure continued support for learning mentor work in all schools and colleges across the country, and we warmly welcome this.”
4.
NfER findings:

Evaluation undertaken by the National Foundation for Education Research (NfER) indicates positive impact of learning mentors on attainment outcomes for young people (PUPIL OUTCOMES: THE IMPACT OF EIC, February 2004, Marian Morris, Simon Rutt, Michelle Eggars):

· clear impact on attainment levels through a strong linkage between learning mentor support and achievement.  Area based evaluations from around the country have had similar findings and show clear impact on levels of confidence, engagement, self esteem and attendance.

· different outcomes for pupils in low and high performing schools.

· positive impact of learning mentor support on behaviour in the classroom, backing up views expressed by teachers and pupils:

The NfER final report [The national evaluation of a policy to raise standards in urban schools (2000 to 2003), NFER 2005] adds to their findings:

“Teachers, school senior managers and Partnership Coordinators felt that Learning Mentors were improving pupils’ self-esteem and confidence and helping some pupils to re-engage with education.”

“For many of the teachers who commented on the impact of EiC, the Learning Mentor Strand was one of the most effective elements of the programme, with Learning Mentors seen as having a significant impact on pupils supported by them, as a result of which teachers’ relationships and engagement with those pupils improved.”

“Teachers and Learning Mentors reported improved self-esteem, a more positive self-image and greater confidence (leading to raised aspirations) among mentored pupils... In those schools where Learning Mentors had worked with pupils completing GCSE coursework, a link was seen between this support and improved attainment.”

“...Learning Mentors were seen as reducing exclusions, improving attendance (the main benefit of the Strand for some Coordinators) and punctuality, and ‘turning round’ troubled pupils.
“Teachers and Learning Mentors also reported improved self-esteem, a more positive self-image and greater confidence, leading to raised aspirations, among mentored pupils. … In some schools, teachers felt that the introduction of Learning Mentors had contributed to the existing supportive ethos, whereas for some schools Learning Mentors had contributed more positively to changing the culture of schools and extending the level of support available to pupils.”

“Learning Mentors were perceived as having an impact on many of the young people they worked with, and staff reported improvements in pupils’ self-esteem, behaviour and motivation, as well as their relationships with their teachers and peers. More generally, Learning Mentors were said to have affected the wider school through helping to reduce the level of classroom disruption and extending the level of support available to pupils.”

“The pupils welcomed the Learning Mentors because they perceived them to be different from teachers in the time they had to offer and their availability, their more informal and relaxed approach, and their skills and knowledge.”

Findings from the University of London’s Evaluation of the Behaviour Improvement Programme:

5.
Research and evaluation of the Behaviour Improvement Programme, University of London, 2005:

Evidence of impact in relation to:

· Improving achievement

· Family liaison and support

· Supporting education of excluded pupils

· Providing transitional support

· As key workers

· (As lead behaviour professionals)

· In joining up services and linking support provision

· In reducing workloads and stress of school managers and pastoral staff in context of pupil support and family liaison
“Learning Mentors were seen to fulfil … key roles in the programme and were highly valued by schools, particularly at primary level”

Learning Mentors were ‘valued by schools as bringing a variety of experience to school and the ability to spend time with individuals and parents’. They were perceived as ‘working well’, ‘placing control and accountability in schools’, and giving ‘schools a valuable resource’ in addition to resulting ‘in fewer exclusions.’

The following bullets give more info if required in relation to the February 2004 NFER report:
The NfER findings also indicate different outcomes for pupils in low and high performing schools
. 

For young people in low performing schools… seeing a [learning] mentor was associated with a level of performance above that which might be anticipated from their prior attainment. [Young people]… who had seen a [learning] mentor in a low performing school achieved an additional 0.95 points, on average, and so performed 0.15 GCSE points better than their peers who had not seen a [learning] mentor. They obtained higher best eight scores and their average GCSE points per subject were equivalent to their academic peers. They were also one and a half times more likely to have achieved five or more GCSEs at A* to C grades than young people with similar prior attainment and other characteristics who had not been mentored. These findings suggest that, in lower performing schools, learning mentors may have managed successfully to overcome some (if not all) of the barriers to learning faced by their mentees, and indeed, to raise their performance to levels above those that would have been predicted from their Key Stage 3 outcomes. Similar successes were noted in high performing schools… In those schools, mentees were three times more likely to have achieved three or more GCSEs at A* than those who had not been mentored. (pages 19 - 20)
The NfER report shows a positive impact of learning mentor support on behaviour in the classroom, backing up views expressed by teachers and pupils:

More than half of the 430 young people who had been mentored over two years demonstrated a positive change in either their attitudes (to school, to teachers and/ or to learning) or their behaviour (in terms of improved attendance, punctuality and/ or completion of work). This provides some quantifiable support for the view, expressed by many teachers and pupils in EIC schools, that the learning mentor strand had led to significant changes in pupil behaviour in the classroom. (pages 19 - 23)
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� The report defines a ‘low’ performing school as one in which fewer than 30 percent of the pupils achieved five or more GCSEs at grade C or above; and a high performing school as one which 65 percent of pupils achieved five or more GCSEs in the year preceding that in which the young people had embarked on their Key Stage 4 course. 








